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Time present and time past
Are both perhaps present in time future,




Many commentators and observers of the world of the 1920's
were convinced that the 19th century's radiant optimism and its
spirit of reasoned progress had not survived the Great War of
1914. To them, the brutal carnage and vindictive retribution of
those years had exposed once and for all how perilously fragile
is the veneer of civilization masking the satanic essence of
human nature.
Theirs was a conclusion both fashionable and
unrepresentative in the United states. The world's work went on,
permanently changed by the War, to be sure, but driven by the
same hopeful confidence that had propelled all earlier
generations of Americans. This confidence was based upon a
cluster of attitudes and sometimes half-formed assumptions and
ideas that at the turn of this century was called
"progressivism." It was a secularized faith in the beneficent
order of the world and the possibility, indeed the duty, for
right-thinking people to strive mightily to bring order,
discipline and control over nature and society.
since the late 19th century in America, buoyed by the
Revolutionary effort, leaders had pioneered the understanding
that the gateway to an enlightened future is through a system of
pUblic education, attuned to the unique circumstances of an
experiment in republicanism on the frontiers of Western
civilization. For upwards of a century and a half, reformers had
battled to win the hearts and minds of both legislators and a
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sometimes reluctant people. Lurking throughout this long
campaign, like a half-stated motif, was the sobering attitUde
that Americans are at heart at lawless, turbUlent people. Public
schooling became a vital weapon in conquering the wilderness.
By the early 1900·s, the great social revolution guided by
school reformers was in place and awaiting only a more
comprehensive detailed national expansion. All states and
municipalities maintained public schools and compUlsory
attendance laws; the new IIcomprehensivehigh schools. were born,
as was the new division of junior high school, dedicated to the
peculiar difficUlties of that age group; programs of
aim was a kind of prosaic totalitarianism, a young citizens boot
extracurricular activities were enthusiastically promoted to
supplement the classroom emphasis on decorum, rule-oriented
obedience, orderliness, neatness and patriotism. The theoretical ~
camp in which total immersion might guarantee a richer and more
secure future.
During the 1920·s, the signs of national progress seemed
unmistakable to many. It was a time of general prosperity based
on the new integrated corporations and mass production; it was
the IInew Erall of automobiles, radios, movies, large-scale
mechan ized farming,· and renewed migration to develop the
remaining open land regions of the country. There was a national
prohibition campaign to defeat an age-old enemy of a sober and
industrious people. School reforms kept pace in developing ever
larger centralized districts and increasing the scope of their
surveillance.*
Among the most promising school reforms of the era was the
"new American college" idea. Given various meanings, this
proposal was basically a call to add two years to the publLc
school curriculum under the title of junior or community college.
Its supporters frankly admitted a need to bridge a newly
discovered gap between high school and mature adulthood. The
junior college, conceived as a local, home-based institution,
would continue the stress on character formation and provide
fresh opportunities for training in specialized trades and
preparation for senior college and professional work.
It became a popular concept. During the decade of the
1920's, junior colleges increased an impressive tenfold, from
about 50 to 500. Part of its appeal arose from a role not
originally foreseen, as a usable form of adult education in
training or retraining workers in an ever-accelerating
technological society, and in the continued effort to Americanize
recent generations of immigrants. Professional and commercial
leaders eagerly joined educationalists in this promising
development.
.The unprecedented pubLi,c spending program for roads', schools,
hospitals and municipal services, at the state and local levels,
largely through defic~t spending, help~d bring most. state and




Founding and Years of struggle, 1927-1940
It was as a part of this sweep of events that industrious
and visionary men in the Lower Rio Grande Valley of Texas founded
junior colleges in Brownsville, Edinburg and Laredo. These were
community leaders born in the pre-war era, most of them before
the turn of the century, and who embodied the ethics of
respectable industriousness, high patriotism, determined optimism
and the nearly unquestionable righteousness of constituted
authority. These were the solid citizens, often members of
families with ramified commercial, landed, and political
interests and powers that had been co-opted in the early phases
of frontier expansion. In fact, it was entirely characteristic
of all territorial expansion that a few family names adorned the
local banks, general stores, farm support industries, real estate
and legal firms and the executive boards of churches, schools,
hospitals and city and county governments.
In the town in Edinburg during these years, a group of
ambitious and energetic men responded to the optimism of the
times. To help regularize and settle the area, they had in 1919
organized the Edinburg Independent School District out of the old
common School District #10. Led by Marshall McIllheny, members
of the Lipscomb family, F.B. Vela, A.J. Sappenfield, C.J. McCurdy
and A.Y. Baker, town leaders sought to centralize a huge
territorial school district, based on the bus transport facility
and to build an education complex that would complement the
political leadership of Edinburg as the county seat.
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On February 6, 1920, the school board received important
notices. One of its member, A.Y. Baker, sUbmitted his
resignation in order to become the local sheriff. At the same
time, a letter of application for the superintendency of the
districts was received from Baker's brother, H.C. Baker of Waco,
Texas. Contingent on the report that W.E. Foster would not seek
reappointment as superintendent, the Board moved to hire the new
Baker as Superintendent on a 2 year contract, at a very
respectable salary of three thousand dollars a year. His
application had been "received with much favor," impressed as
they were by his masters degree from the University of Texas, and
certainly by his standing character reference as brother of one
of their own.
This was an important decision and as events turned out, a
decision which bore significant consequences for good and bad.
Baker brought to his Superintendency all the qualities associated
with the modern role of active pUblic schooling. He was a member
of the National Educators Association Which, since its founding
in the later 1800's had been the prime lobbyist for school
expansion. As such, he was conversant with national and
international trends in- education, including the conception of
the pUblic schools as"a formative agent of social change.
The proposal to create a junior college in Edinburg
originated with him, appropriately enough, and he shared this
thought first with his next in command, R.P. Ward, who had become
high school and junior high school principal in 1923. Ward
remembered Baker as a "good school man," alert, knowledgeable and
an attractive blend of gentleman and visionary.
Superintendent Baker and the Board of Trustees in 1926
launched a major building program that provided sufficient
resources to fill the school district needs and that allowed the
plans for the college to proceed. The result was a cluster of
buildings, handsome in the eclectic academic style, which served
as the nucleus of the college for over 30 years. An imposing
three story administration building contained administrative and
facul ty offices, a cafeteria and classrooms. To its west, and
connected by a covered walkway was the 1200 seat AUditorium, in
many ways the most successful and enduring structure ever built
in the region. By 1928 a modest library, science, and shop
buildings were added and one block south of the administration
hall, a spacious red brick faculty club was erected, which
provided meeting rooms, parlors, residential rooms and dining
facilities for faculty and visitors.
with these plans underway or completed, Baker and his staff
worked on several fronts simultaneously. On the all important
legal questions, Baker and state legislator W.R. Montgomery had
strategically inserted a special section into the September 1926
state law validating" the consolidated school district. This
section gave power to the District trustees to establish two
years of "college work" and thus the legal founding of the junior
1 local matter This was an unusual legalcollege became a pure y ·
prerogative in the state, enjoyed but never invoked by only one
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other school district in the immediate area.
A small recruitment of facult . d tY was carrle ou, using
personal contacts and a national faculty placement service, which
when added to qualified high school teachers yielded a nominal 37
full time faculty. Given the commitment to the new college
ideal, faculty taught both high school and college level courses
until the period 1949 to 1952 when a step-by-step separation of
school and college was carried out.
The spirit of the whole endeavor was captured in sometimes
touching ways. In late 1926 students of Edinburg H.S. pUblished
an announcement of the college in first volume of the "The
Scotchman." Speaking in the language of educational theorists,
these students cited the need for homogeneous grouping of "all
mature men and women of from 16 to 20"; they expressed a "Desire
to have our boys and girls at home for two years after graduation
from high school"; they speak of "progressive schools," "platoon"
teaching in running a school for a "foreign population"
(presumably a reference to Spanish speaking students) and, in an
essay seemingly unrelated to the college plan, they praised the
growing popularity of short answer exams which "enable a teacher
to determine a student's standing, where in an essay type of test
one may be influenced by the student's manner of expressing his
answer to a question." Inadvertent irony to be sure! But, in
fact, however, this innocent simplicity was only a youthful
equivalent of the hopes and confidence placed in disciplined,





himself echoed these motives when calling the school district and
colleges "..•the integrating force of our community'; it has been
[he continued] the greatest factor for bringing about a
permanency in our floating population."
Indeed, the grading system as described with patient, almost
managerial detail in the first college BUlletin, was permeated
with the spirit of deliberate uplift and respectability.
Students were evaluated from A to F in the usual terms of content
comprehension, but in addition had to measure up on ten character
traits. Students were to be graded on their degree of
punctuality, orderliness, industriousness, cooperativeness, self-
control, cheerfulness, reliability, initiative, sense of humor,
and desire for improvement. Presumably, then, to receive an A
reflected mastery of the course content as well as these
enumerated personal qualities. Modern educational reform in its
grim earnestness was even prepared to rank a sense of humor!
Since grading of students, then as now, is an exclusive
faculty responsibility, we can be reasonably skeptical that the
personality-inventory grading system ever went much beyond the
official Bulletin. It was indicative, however, of an aura of
dogged resourcefulness and make-do cleverness that fit the larger
philosophy of reform and became a vital ingredient in weathering
years of struggle and obstacles for the new college. It was a
semi-official policy of optimism in the face of hard times within
and without.











and entrance examinations on September 9, 1927. Slightly under
200 students enrolled, a figure around which enrollment varied
during the ensuing 15 years. A majority of students were a known
quantity, having come up the ranks of the lower school. From the
start, though, a goodly number of applicants from neighboring
school districts appeared, willing to pay the double fee for
nonresidents. Edinburg District students paid a $10
matriculation fee, $2.50 for library use, a $2.50 loss-breakage
fee and a $1 science lab fee; non-district residents paid a $20
tuition fee in addition. Each name was recorded in longhand by
the registrar, with hometown and other pertinent information of
student progress noted. Of the approximately 196 enrollments in
1927-28, five Hispanic names were listed, a ratio that rose only
slightly until after World War II, when in 1952, after the
inauguration of night classes and off campus classes, enrollment
skyrocketed to 1537, of which 953 were designated "Anglo"names
and 584 "Latin" (the misnomer "Anglo" included British, French,
German, Italian, Greek, Polish, Chinese, and others). These
changes reflected and perhaps contributed to political-economic
trends beyond the College.
The first academic convocation, held on September 12,
launched the first day of classes and the actual life of the
institution. students confronted a wealth of courses on paper.
107 courses were listed in the fourteen fields of Business
Administration, Education, French, Chemistry, Engineering,
English, Home Economics, Latin, Physics, Spanish, Social Science,
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Math, Physical training and Zoology. There were in the first 15
years usually no more than 20 to 25 courses offered each
semester, Honors courses were offered in Chemistry, English,
Engineering, Home Economics and Social Sciences, entrance to
which was determined by high school performance and entrance
exams required of all applicants.
A stunning extra to the curriculum was the College Division
called the Fine Arts Conservatory. A full ten faculty positions
in addition to regular faculty had been allocated to this
endeavor with a questionable listing of 70 courses in various
aspects of music, voice, instruments, and pUblic speaking. A Mr.
Sinnette presented the Music Appreciation course, aimed at the
general student enrollment, and to show that even an
"appreciation" course would be serious business, Sinnette
employed a recently acquired Duo Art Steinway piano to
demonstrate detailed examination of important works. In this
course, he said, "One hundred leading motives from the 'Ring of
the Nibelung' are learned so that they are recognized in the
operas, their character and significance felt, and a study made
of the power of music to express definite emotions and ideas in
these motives".
As it turned out, this project into high-powered arts
training was very short-lived and serves as a good example of the
diversionary lure of quick and generously-given resources. The
later vice-president of the College, H.A. Hodges, who arrived to




was a pet project of the president's brother, Sheriff A.Y. Baker,
who was a lover of classical music , something of a connoisseur,
and whose daughter was an aspiring young violinist. The Sheriff,
perhaps using public funds which included school district monies,
had lured to Edinburg an entire faculty in music from a small
conservatory in Gainesville, Georgia, settled some of them into
the faculty club, provided them a truly fine piano, some practice
instruments, a very impressive aUditorium, a few classrooms, and
a lot of titles on paper. It was a futile, largely wasted effort
in terms of students preparation and interest, and the facul ty
fled the town within a years time. Aside from the criminal
misconduct which soon destroyed both Bakers, this foray was an
embarrassing detour from an institution struggling during tough
times. It was, indeed, out of character with the temperament of
practical progress dear to the hearts of the college leaders.
The political scandal surrounding Sheriff Baker's
misconduct, which apparently included theft of pUblic funds for
personal use (his palatial Edinburg home, built and adorned with
the best money could buy is still remembered by residents),
spilled over onto the College and together with the onset of
Depression in 1930 delivered a one-two punch combination from
which the institution never really recovered until the period
from 1949-1952. The scandal broke fUlly in 1930. The key damage
to the school district was that its official depos Lt.ory , the
Edinburg State Bank, had been closed in October and its $510,000
deposit of 1929 was unaccounted for. Sheriff A.Y. Baker had been
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president of the state Bank. There followed months of legal
negotiations, and at considerable new taxpayer expense by late
1931, with the Sheriff having died disgraced, the District had
identified the likely sources of recovery. The Houston aUditing
firm of Ernest and Ernest directed attention to one 0.0. Norwood,
now of Austin, the Edinburg State Bank, the estate of A.Y. Baker,
Mrs. L. S. Baker, T.L. Hester, and L.E. Tinkler, president of the
school board of trustees in the late 1920's. By covenant
agreements in October 1932, the school district recovered its
original deposit from the bank and Mrs. Baker.* But long term
damage had been done to the district I s abil ity to issue bonds,
its credit rating having suffered significantly; pUblic disgust
over this malfeasance, sharpened by the woes of depression
conditions, resulted in massive tax delinquencies throughout the
1930's and 40's.
In the summer of 1930, August 5th, Superintendent and
College President H.C. Baker offered his resignation, a petition
having been received on June 30 asking for his removal. His
resignation was accepted and the Board appointed H.U. Miles to
fill the dual title of Superintendent and college President until
June 1931, when R.P. Ward, who had left Edinburg in 1928, was
recalled to assume the top post. Baker's exit was a significant
*An additional part of the settlement occurred later when the
School District was deeded the Baker mansion. The remnants of
the "Fine Arts conservatory" were housed there for several years,











loss to the College since he provided a balance of qualities
unequalled in its history. His was a tragic comeuppance: a man
of considerable talents and rectitude, surrounded by intrigue,
power brokerage and criminality, who permitted his public
interest to profit indirectly and temporally from the wrongdoing
of his brother and others, even though apparently conducting his
own affairs with high probity. His were sins of omission, and as
traditionally prophesied, he suffered mightily for them.
The odor of fast deals and old boy network had driven R.P.
Ward from Edinburg in 1928. His departure was totally
characteristic of his nature and career. In an atmosphere of
backslapping boosterism, he was a man singUlarly removed from any
insider deals; self-contained and quietly observant, he brought
to the school a managerial capacity that bloomed in adversity.
By dint of unrelenting diligence and remarkable financial acumen,
he masterminded the survival of the institution through its most
difficult years. His close associate, H.A. Hodges, who arrived
in Edinburg in 1930, and was appointed by Ward as his assistant
and Dean in 1935, remembered Ward as an "excellent, tremendously
able administrator" and the "best man in college finances that I
have ever known."
Ward proved his worth. Beginning immediately with his
appointment and continuing for a good twenty years, he
restructured the school's debt, pared his operating expenditures
to the bone and initiated cooperative endeavors that sidestepped





assisted by one f tho e very outstanding trustees in the
institution's career, A.L. (Roy) Cramer. Cramer, a native of
Minnesota, was in those years the general manager of Ingleman
Gardens, a huge citrus farm and processing plant north of Elsa.
Cramer's leadership of the trustees was of paramount importance
since he had a special feeling, according to Ward, for the
distinction between policy and administration. Ward's abilities
were not second-guessed or diverted.
In the early 30's, Ward and the trustees began full year
planning. Facul ty members decreased to about 20 in the early
30's and salaries were cut from 10 to 15%.* The resident
matriculation fee was reduced ~o encourage enrollment.
Cooperative programs were begun or expanded: students used
district buses to travel to campus, and to encourage efficient
use of private transport, the college provided gas and auto
repair in its shops at cost, for cars carrying two or more
students to campus. Hardtimes went so far that during the 30's
the College issued a special script to its hired personnel, which
were IOU's covering part of the current salary and redeemable at
face value at a future date. It was not unusual for those who
needed cash in hand to sell their script to a third party at
discounts up to 20%.
*Even so a small trickle of new PhD's began in the 1930's.
Dr. J. Lell Elliott arrived from the University of Colo~ado in
1935 at what he considered a handsome salary. Dr. El11ott, a
chemist remained at the University into the 1980's for a record, .
tenure of dedicated leadershlp.
", .
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Ward carried his program well beyond Edinburg. An active
member of the Texas state Teachers Association, and by 1935 the
chairman of its Junior College Committee, he had led a successful
campaign to obtain state aid for junior colleges. By 1938, the
college began receiving funds from Austin covering about 1/5 of
the expenditures. Incidentally , it was at this time, and in
response merely to state audit and request forms, that the word
"junior" was consistently incorporated into the name of the
school. But this alteration did not represent any legal or other
change in the college's status.
For those blessed with the love of learning, school was the
best place to be during the Depression. There was an air of
monastic austerity and dedication, at times nearly a defiant
challenge to the impersonal gods of modern materialism and
economy, that the life of knowledge would not be extinguished.
The majority of students lived at home; for others, and for
faculty, rooms were available at the Faculty Club and in private
residence for $8 to $12 a month. Meals at the gleaming, cheerful
cafeteria or the Faculty Club dining room, with starched white
table clothes, flowers and table lamps, averaged 15 to 30 cents.
Faculty homes were opened for teas, snacks, and good discussions.
Student achievements won special recognition in November
1931 with the installation of a chapter of Phi Theta Kappa,
national academic society. National honorary society chapters
were organized for the dramatic arts in 1936 and for journalism








were formed. The Journalism Club sponsored a bi-weekly paper
called The Beacon and published the annual Bronco (which was
suspended during the late 1930's, through the war years). There
were Campus Players, a Photography Club, Home Economics Club, a
Glee Club and a Host and Hostess Club.
The Library, in these early years more a study hall than a
research center, had the honor of the first recorded gift to the
college, when in the spring of 1932, Mr. J.A. Lee Lacheur of
McAllen presented the Library with his wife's collection of works
in education, art and home economics. In 1934, C.R. Leslie Jr.,
auditor of Hidalgo County and former dean of the YMCA School of
Commerce in Cincinnati, donated volumes in the field of business
administration. Even in these struggle-times, the students of
the sophomore classes in 1935 and 1936 donated memorial funds for
library book purchases. Their foresight is not forgotten.
The most notable campus captivity became a community and
regional affair. In 1938 a small group of college-associated
people, notably Mrs. Ella Hodges, wife of Dean Hodges, organized
the Cultural Arts, Inc. Their aim was nothing less than to bring
to Edinburg the best the world had to offer in the arts and
letters, and for approximately twenty years, until the 1950' s,
their efforts bore fruits the likes of which have not been seen
since. Year after year, a procession of 4 to 6 of the world's
premiere performers and speakers held forth from the stage at the
College Auditorium. They arrived, each of them, on the 6:30 a.m.





official, housed at the Faculty club, wined, dined and worshipped
by students and community. Their greatness was also measured by
their delight in sharing the riches of the world in a remote
corner of the nation. The college aUditorium was filled to its
aisles to hear operatic stars Lilly Pons, Rise stevens, Eleanor
Steber, Lawrenz Melchior, Lauwrence Tibett, James Melton, Mario
Lanza and the stunning Swedish tenor Jussi Bjoerling; pianists
Jose Iturbe and Alex Brailowsky, Alex Templeton, violinist Yehudi
Menuhin, cellist Gregor Piatigorsky, among many others.
In conjunction with the Cultural Arts was the Forum, a
parallel series of speakers from all fields. During the same
time period, audiences heard from poet Carl Sandburg (whose waste
basket in Faculty Club room had to be emptied of orange peals
daily), Eleanor Roosevelt, will Durant, Clifton Fadiman, Prof.
Henry Steele Commager, actors Claude Rains and Arthur Treacher,
preacher and ethicist Norman Vincent Peale, the secretary general
of the League of Nations and so on.
The network of organizers in various Valley towns sold
tickets to insure full houses, and the College subsidized half
the $5 series cost for its students. Looking back from an era of
far greater affluence and technological capabilities, we can
stand somewhat awed by the extraordinary vision and breadth of
experience achieved during those most difficult times. It is
safe to say that their sustained level of public entertainment
and edification has not been repeated since.
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War, Prosperity and Expansion 1940 to 1960
Most of the programs and activities continued in some form
during the critical war years of the 1940' s , Added to the
continued financial strains of the Depression, however, were the
shrinking lists of enrollments, particularly men, (enrollment
dipped to 125 during the war), shortages of supplies caused by
war production and rationing, and the temporary loss of several
key personnel, inclUding Superintendent-President Ward. Dean
Hodges served as acting superintendent during these several
years, and labored tirelessly and with keen resourcefulness to
keep the institution in running order. It was not uncommon to
find him scouring the byways of the state, recruiting faculty in
unsuspected places, for, although the faculty number was
significantly decreased by almost half, even those fewer slots
were difficult to fill, competing as he was with the lures of
booming war industry and the military machine itself. Given the
situation, he was unexpectedly successful, as reflected in the






beginning in the late 1940's did not alleviate the financial
problems that had plagued the college since 1930. The District's
ability to issue bonds was severely restricted in the credit and
financial markets, and delinquent taxes remained a vexing
problem. with Ward's return came a sudden wave of post war
enrollment of 625 that continued to swell, with some variation
into the 1950' s , Although virtually all college administrators
tend to portray themselves caught by larger forces beyond their
control, truth-to-tell the exasperating strain on the College
during this period was heavily the result of internal decisions.
Night classes, for example, were begun in 1947 and 40 to 50 off-
campus classes were conducted in neighboring towns. This began a
building and faculty-use level of staggering propositions; by the
1950's, campus buildings were used on a daily 14 hour schedule.
By 1952-53, the first year of senior level work, enrollment had
soared to 1537, including day, night and summer classes; the
registrar reported an ethnic breakdown of enrollment for the
first time: 953 Anglo and 584 Latini the faculty increased to 41
full time and 15 part time positions. In terms of proportional
increase, these years of the late 1940's and early 50's remain
the real growth era of the College.
Ward's administrative and financial dexterity was called
into full play in facilitating this expansion. In early 1948, in
a late night planning session with Board chairman Sawnie Smith,
Ward stumbled upon an exciting "discovery," a little known




This section empowered certain school districts, of which
Edinburg was one, to establish legally independent college
districts. Ward seized this opportunity to provide a greater
measure of financial flexibility and in April he proposed to the
Board the creation of a separate college district with its own
taxing and bonding power. As in the creation of the college in
1927, the general law allowed this matter to be a purely local
decision.
Ward's proposal was accepted. The official college name now
included "Regional," somewhat a misnomer since the college
district was defined to be coterminous with the pub lLc school
district and the same Board of Trustees governed both. Ward and
his staff and faculty remained dual employees of school and
college. The real benefit was financial and legal: the new
independent college levied a separate district-wide tax (it was
empowered to tax up to twenty cents per $100) and successfully
issued bonds totalling $300,000.
These monies now allowed the school district to petition the
state Board of Education in March 1949 to sell to the Edinburg
Jr. College District the land and 5 buildings occupied by the
College. Permission was granted and on Sept. 13, 1949 the assets
were transferred for -a sum of $475,000. The board, sitting as
the School District government, was now able to begin
construction on three elementary schools.
Even given the success of this clever maneuver, Ward




addressed was the growing representation of students from outside
the school district. There was, he recalled later, a
sympathetically strong desire to expand beyond the original
district limits.
The easing of finances at the mid century-mark produced some
few visible changes on the campus. The library was expanded, a
wood frame building was erected across McIntyre street as a
student union, new playing fields were opened, a former bus
garage just to the west of the main campus was converted into a
gymnasium. In 1948 a budding intercollegiate sport program
began. The College became a member of the Texas Jr. College
Conference with competition in football, basketball, track,
tennis, golf and basketball. One of the college's most famous
graduates, Congressman Kika de la Garza, as a young undergraduate
donned the football uniform during these years to confront the
adversaries of victoria, Brownsville, Del Mar, Loredo and Wharton
Jr. Colleges, the Monterrey Tech and the Colegio Militar of
Mexico city. But football at Edinburg was a casualty of the
K re n War endl·ng in 51-52, never to be resumed.o a , Other
competition remained and with the 1952 change to a 4 year
institution, the College competed in the Big state Athletic
Conference with teams from st. Mary's, st.
Southwestern, and Texas Wesleyan.
The student body posed before cameras during these years
Edward's,
with all the enthusiasm and panache seen across a nation now
undergoing the rites of passage from the bobby sox era to the
'I
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wiggling rock and roll generation. There were campus beauties,
the bookish, the strong silent cowboys, the young professionals,
the cut-ups and poseurs. A pub Li c school teacher, seemingly
wrapped in the star and stripes, reported to the Board of
Trustees at this time of finding "several printed articles
dealing with communism" in the College Library. Much in the
paranoic style of the era, a motion was presented and passed
unanimously "...that the Library be cleared of soviet Literature
of a propaganda nature and the same be destroyed and sUbscription
to soviet Press be cancelled." Unmentioned at this meeting was
the fact that the curriculum for some years had included in its
communications area the study of propaganda. The shadow of Mr.
Baker might hope that a sense of humor would survive a generation
of terrible struggles and losses.
The ink had hardly dried on the reorganization efforts of
'48-'49 before Ward and several associates began formulating
plans for another stage of expansion. They were convinced, with
significant support from local community individual groups, that
a more truly regional scope for the College was timely. In late
1950 and early '51, Ward with Dean Hodges, Trustee Smith, J.C.
Looney, state Senator Roger Kelly, State Rep. Kilgore and Roy
Cramer (who would return to the new Board in 1952) .drafted a
General Regiqnal College Law which provided for the expansion of
,f
a pUblic college district by vote of the citizens, and empowered
citizens to expand a Junior College to include a Senior division













sponsored by Rep. Kilgore passed the state Legislature in early
1951 and allowed the County Commissioners to call a referendum
election.
There was considerable support expressed pub li.cLy from a
variety of town leaders. The County Commissioners received
petitions during 1951 to support an election; town newspapers,
clubs and individuals voiced approval. A petition of Edinburg
citizens was presented by J.P. Hendrix; from Hidalgo Co. outside
the Edinburg district, a petition was presented by Van N.
CUlpepper; from starr County, a similar presentation from School
Superintendent Arnulfo Martinez. Accordingly the commissioners
designated an election held on December 29, 1951 the ballot of
which read: [For or Against] the college merger, assumption of
bonded indebtedness thereof, levying taxes therefore, and the
establishment of a regional college and the levying of taxes for
the maintenance and operation thereof, and providing buildings
and facilities therefore."
Hidalgo County voters approved this proposal by a heavy
maj ority , while Starr County with a similar maj ority rejected
participation. The new regional college was to be a countywide
institution. Technically it continued to be a junior college,
awarding associate degrees and receiving state funds accordingly,
to which was now added a senior division empowered to award the
bachelors and to receive aid in its name. The break with the
public school district was made clear and unambiguous at this









Commissioners Court (and continued so until 1965), the
administration, faculty and staff now relinquished all employment
ties with the school. In an outstanding move, A.L. Cramer was
appointed president of the new Board, composed of Orville Cox,
vice president, Joe Chapa, Moulton Cobb, Raymond G. Lamb, J.C.
Looney, Matias Lopez and Ernesto Moreno. The board authorized
that the reformed institution would be called Pan American
College.
Mr. Cramer presented the motion that Mr. Ward be appointed
President of the College. It was passed, and although Ward
expressed some reservations about his qualifications - he thought
a more "dynamic" man was needed - he accepted and resigned his
school Superintendency on June 30, 1952.
The spring and summer were spent organizing curricula,
requirements and schedules. The College continued to award the
associate degree for a minimum of 62 semester hours of classes;
the new B.A. degree required a minimum of 124 semester hours with
at least 24 distributed within a major field and 18 within a
minor. Approximately 15 major SUbject areas were offered,
grouped under four divisions: Agriculture, Business
Administration, Education and the Liberal Arts with nine fields.
A pattern of expansion emerged during the 1950's that
continued into the 1970's. Enrollment increased by about ten to
fifteen percent annually, faculty increased from about 50
fulltime to 80 by the early 1960's. The curriculum was divided
into more specialized departments and united into larger












The library was enlarged in 1955, followed by the
erection of a new field house on a plot of land that would soon
become a whole new campus.
A measure of community support is visible in the generous
scholarships and loans offered by local service organizations.
In the Spring of 1953, the Board itself approved 80 scholarships
ranging from $95 to $230 (tuition was $30 a semester for county
residents; $70 for non-residents), drawing on its own funds as
well as the private donations. In significant pieces of
business, the Board also announced approval by the state Board of
Education of the Colleges' four year teacher education program,
and in addition, authorized the consideration of a master plan
for the College expansion.
empirical. At this same time in Spring '53, the first faculty
salary schedule with steps and increments was formulated, along
with a standardized faculty self-evaluation form which covered
IIp~rsonal qualities, functional philosophy, teaching, relations
and administrations."
The perceptive and clever could see that the College offered
a major growth industry for the area. As early as 1954, some few
highly motivated college supporters projected a major new campus
expansion. For example, Dr. Lloyd Southwick, Edinburg physician
and leader of the town Chamber of Commerce, began a successful
campaign to raise $34,000 to purchase lands west of the campus.
Southwick's endeavor certainly had its enthusiastic supporters,
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but now in the mid 1950's, the first appearance of divisive
opposition appeared. Among them, a local citizen's league as
early as 1954 announced its opposition to any expansion of the
College prior to state affiliation.
Southwick, supported by Board members Orville Cox, Joe
Chapa, and others, was not dissuaded. Significantly, Board
Chairman Roy Cramer and President Ward found themselves out of
sympathy, not so much with the desirability of expanded
facilities -- after all, Ward had expressed this at each stage of
earlier expansions -- but rather, with the intemperate haste
which attached to the expansionists. It appears clear, in
historical perspective, that Ward felt himself caught in the very
same atmosphere of boosterism, coupled with the sleight-of-hand
technique, that in 1928 had forced him out of Edinburg. And the
instances of Board involvement in details of administration irked
him, although this was to be known fully only later.
There were serious issues to be confronted within the
existing walls of Pan American College, before any headstrong
rush to new walls should be made. In late summer 1956, when the
trustees were preparing to appoint a special college-wide
committee on a master plan, Ward received a blistering thirteen
page letter of resignation from a professor of English, with
copies to faculty and trustees. In this letter, which has
survived in the institution's archives, the resigning professor
put his finger on the issue which has plagued the school to the







consistency of standards at the College were grossly inadequate.
Graduating seniors pass exams at a level ordinarily appropriate
for freshman courses, he charged; faculty are required to conduct
their college affairs in accordance with the monitoring duties of
grade school teachers; the recommendation by the visiting
committee of the Southern Association in Spring 1956 to attend to
the matter of standards has produced no action. In closing, he
challenged the official statement of the college, penned by Baker
in 1927 that it will be dedicated "to serving people of the
Valley. •. to the extent of their wishes." A college, he
rejoined, does not properly meet anyone's wishes; it presents and
enforces the objective standards and requirements of fields of
knowledge, whether they are "liked" or "wished for" or not. A
college like any institution can be dragged into incompetency by
the insatiable appetite for laziness and ineptitude.
The issues here go to the heart of the enterprise. Ward,
evidently, was sobered and disturbed by these allegations and by
indications that his faculty to one extent or another shared
them. The Registrar's Report of 1952-53 had revealed a stunning
set of statistics on grade distribution: over 50% of grades
awarded in both day and night school were A's and B's. A paltry
3.5% failure rate was recorded in day classes, a smaller 2% in
the evening. similar distributions have continued, in fact, into
the decades that followed Ward's tenure.
During 1957, Ward applied the brakes to an increasingly







facul ty and staff, with copy to the trustees, he recommended
slowing the expansion movement. "There is no place in Texas or
in the U. S 5" he said, "more in need of, and that can be helped
more by a college and university with a broad and strong program
than the Rio Grande Valley --- one that comes from the people and
one that will do for the economic, industrial, professional,
cultural and spiritual life of the area what Harvard did for New
England, what the University of Chicago did for the mid-west, and
what Stanford did for the Pacific Coast. But the People have got
to want it and have got to build it into their lives. A handed-
down state institution cannot help very much." His underlined
message contained a variety of frustrations. In another memo, to
his faculty and staff in 1957 , entitled "Pan American College
Grows, 1957 to 1982, II he seemed to hark back to the inner
resourcefulness of the founding years in order to suggest a
meaning to "Growth" unsuspected and unappreciated by the
crusaders. "People of Pan American" he intoned, "We can evolve
an Educational program of Good Hope and Cheerful Upward Look,
filled with the best of our country's and our World's Religion,
Democracy, Science , humanity, Skills, knowledge, Intelligence,
and Feel ing ." His exhortation to the Progressive vision could
not in itself address -the deeply serious charges of institutional
inadequacy, although it certainly implied, in Ward's
characteristically oblique way, that if the problem is ours, then
we are the solution. His appeals to dampen the euphoria of








indeed it was such, had virtually no affect on a Board of
Trustees convinced, also in progressive fashion, of the
unquestionable rightness of their own constituted authority.
Any doubts concerning the inner turmoil of the College were
dispelled during months from late 1957 to mid 1959. Having
appointed a special committee composed of trustees and faCUlty to
review and recommend architectural firms to prepare a master
plan, the Board met on October 16th and received a ranked, three-
name list form its committee, the top selection given to the
distinguished firm of Caudill, Rowlett and Scott, then of Austin.
Trustee Joe Chapa informed the Board that local Weslaco Architect
Newell Waters was now affiliated with the Fort Worth firm of
Hedrick, Stanley and Lightfoot, a name not even considered by the
contract. By secret vote, Chapa's motion passed 5 to 1, with
Lambe later disclosing his vote for the committee's
recommendation, and chairman Roy Cramer abstaining. No technical
criteria or pricing had been reviewed, and no discussion at all
had occurred during this meeting. The odor of old boy network
was spreading at ground level.
Within two months, chairman Cramer resigned from the Board
in protest, an immeasurable loss to the college and to Ward in
particular. Orville Cox, a leader of the breathless
expansionists assumed the chairmanship and Lloyd Southwick, the
Chamber booster, was appointed to fill Cramer's vacant position.





rebellion against the contract with the Hedrick firm, charging
gross over-charges on the plan fee, and on architect's
commissions on furniture and landscaping.
The odor intensified. The Edinburg League of Women Voters
conducted a special investigation whose results were carefully
followed in local papers, particularly the Edinburg Daily Review,
during January 1958. Here it was revealed that Cox, a McAllen
lawyer, had represented architect Newell Waters "for years nand
received monthly retainers from him. Chapa, the author of the
motion, revealed in interview that he had managed Valley farmland
owned by Hedrick from 1951 to 1957. Chapa explained his case
with a naivete or cynicism-reader's choice - that stands with the
best: "He said an employee is always loyal to his employer, but
Hedrick-stanley-Lightfoot firm."
Within several days, the lower Rio Grande Valley Chapter of
the American Institute of Architects, in effect, censured the
College Board by announcing the refusal of its members to
participate again in the College's upcoming annual Science and
Engineering Conference, in protest of the arbitrary conduct of
the Regents. Local papers, editorially and in letters to the
editors, began to raise questions concerning mUltiple public
office holdings by Board members. Cox and Southwick seemed to be
targets of their challenge.
There was growing evidence that the expansionist faction of
the Board was operating recklessly and highhandedly, that
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unauthorized strategy sessions were held, and that, dizzy with
authority, the rough-riders had targeted the detailed operating
administration of the College for their own control.
It was infinitely more difficult to back away from an
insider network than in 1928, but Ward was now reaching his
limits. Through '58 and early '59, he suffered what he
considered a trail of abuses, misjudgrnents,and second guesses
enough to try the patience of a saint. In early September 1959,
discharging his duties to the last by preparing the annual
bUdget, Ward resigned his 30 year tenure with the college.
Due to the ambiguity of his brief notice of "quitting" on
September 2nd, his intentions were not yet clear, and his
resignation dragged on into October. The Board sought legal
opinion concerning his notice and were informed it did not
constitute a resignation. The expansionists' hand was now
revealed in all its embarrassing enthusiasm as they nevertheless
accepted Ward's note as a resignation. Ward, a far more shrewd
and clever gamesman than his opponents, surely calculated this
moment to let certain of them dangle in the wind.
By the end of the month, he had laid out his case. In a
memorandum and later to the Regents, he reminded them of the
statutory limits and' conduct of authority granted to Regents,
quoting the Revised civil Statutes of Texas. He implied
highhanded methods to intimidate his faculty and staff; he
refused to set aside the tenure policy by firing without
justified cause; he protested the practice of "unauthorized and
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blind committees"; he recounted the merry-go-round confusion of
architects whose coming and going had produced a set of proposals
for developing a new campus unrelated to the educational program;
he recalled and reaffirmed his expose and opposition to
architectural building plans with square foot cost figures double
the actual construction costs; he reviewed the damaging
obstructions placed by the Board on efforts to trim inefficient
and outmoded facilities and activities. None of these points was
ever answered.
Ward left the campus October 26, 1959. Behind him stretched
thirty years of unrelenting struggle, resourcefulness, and
reserved gentility. His will probably remain the benchmark
achievement in the history of the institution, against which
others will have to mark off their own progress. Gifted with
rare managerial abilities on all fronts, saddled or enriched, as
you will, with an enigmatic obscurity and diffidence in pUblic,
he raised questions and pondered inner dilemmas of internal
resources, and the ever-vexing standards of learning and quality
of students and graduates. He is remembered.
Exploring Growth and Quality, 1960-1980's
There will be a tendency to lose sight of fundamental issues
in reviewing the onslaught of growth statistics that marked the
recent history of the college. This· period, particularly the
mid-1960's to the late 70's witnessed unparalled physical growth,
represented by the development of the new campus, the assumption
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of state affiliation, the easing of financial strains as a result
of increasing state and federal largess, the gradual increase of
student enrollment to a level of eight to nine thousand, and a
commensurate expansion of faculty, curriculum, and support
programs. There was, furthermore, the inauguration of graduate
studies and designation of university status to the former junior
college, and the establishment of an upper division of the
institution in Brownsville.
To the burdens of expansion in 1959-60 was now added the
selection of the College's fourth full president. consistent
with its recent conduct, the Board went about its affairs
undisturbed by outsiders who wished a hand in the process. A
petition from faculty members, for example, was contemptuously
discarded by Cox and Southwick. Their actual modus operandi
remains obscure, but congruent with their habitual approach,
candidates' names were likely to have been personal references
through third parties. The nod went to the enterprising
superintendent of the Littlefield School District in West Texas,
Ralph Schilling. Unsolicitated and unannounced, the offer of the
presidency was barked out by Lloyd Southwick in a telephone call
to a somewhat suspicious Schilling. They were looking for a man
who could sell bonds " Schilling was led to understand, and his
experience at Littlefield earned him the job.
was told, wanted to build facilities.
They got what they wanted. Schilling's tenure began in 1960
and took on the blurred frenzy of a gold rush. Blessed with
The Regents, he
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great tenacity, good friends in Austin, skillful lobbying talents
and a blustering self-confidence, the new President began
immediately to answer several unresolved ambiguities in the
College's condition. First, any lingering doubts about the
location of a new campus were to be resolved. Schilling favored
exploring the possibility of moving to the Moore Air Base west of
Edinburg in the Mission township; that proved impossible. other
town leaders particularly in McAllen, coveted a relocation to
their bailiwick. In the end, the decision was to invest in the
new Edinburg lands by paying off the initial purchase begun by
Southwick. This made sense, since 3 new buildings already stood
.on the west campus (a student center, library and engineering
buildings), all of them of undistinguished modern pUblic school
architectural design.
within a year Schilling addressed a second ambiguity, the
anomalous legal status of the institution as a junior college,
attached to a senior division. Schilling considered it neither
fish nor fowl and advised the Board it could be one or the other,
but in 1961 it was neither. Schilling could calculate their
response: to drive ahead the expansion by seeking the status of
a senior state college.
The President "orchestrated his considerable" lobbying
talents. By engineering the conversion of the Moore Air Base to
the new Screwworm eradication program, he won the support of the
Texas Cattlemen's Association. Legislators flown into the









object lesson in adroit salesmanship as Schilling used the
opportunity to hit home the need for state support for the
College. Numerous personal appeals particularly to state
senators were added. The Commissioner of Higher Education was
persuaded through the good offices of a Valley native on the
Commission. The state affiliation bill passed the legislature in
late '62 and early '63.
The new status of Pan American College began in 1965. New
state funds for building expansions were actually an
authorization to the College to sell its own bonds, where and if
it could, which the state would then payoff at maturity, but at
an unattractive 4% maximum interest. This made an issuance
difficult, but Schilling prevailed upon local businessman Lloyd
Bentsen Sr., a sympathetic supporter of the college, to take on a
ten year bond through his several banks. These first funds made
possible the mapping out of a long range building program.
These were years of the Great Society spending programs in
Washington, in which the federal government entered the realm of
education as never before. The College profited greatly in its
building campaign as well as program development. Bonds for use
fees were issued for revenues, and the increasing enrollment
(from about 1,800 in-1960, to 3,800 in 1967, to 6,800 in 1972)
brought increasing state revenue appropriations.
The merry-go-round of designs and architects ended in the
mid-60's with the selection of the Kenneth Bentsen firm of
Houston. Son of the local financial supporter, Bentsen brought a
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vision of a integrated and uniquely designed campus. The
building program was a ten year affair, divided into two phases.
Beginning in 1967, work began with a science complex, which
inaugurated Bentsen's concept of the "village community," the
clustering of several buildings around a central courtyard.
Using sand-brown brick, he erected a set of two story buildings
designed in an austere cross between desert adobe frame and
romanesque inspired windows, archways and arcades. He proved his
savvy by calling upon faculty to enumerate their needs and
preferences and delivered up to them a complex which they found
satisfying and eminently useful for years to come.
A brilliant stroke of exterior campus design was achieved at
the end of the decade. To solve the problem of heating and AIC
conduits, Bentsen designed a mile long rectangular covered
walkway. Conduits were carried suspended overhead, thus saving
money in digging costs for buried pipes as well as efficiency of
maintenance. Not the least benefit of this design was the
shelter it provided pedestrians during inclement and burning
summer weather. The walkway became the overall organizer of the
whole master plan.
The Science Complex was followed in rapid succession by a
presidential home, .a central cooling plant, the physical
Education Complex, men t s and women's dorms and in 1970, the
Award-winning Fine Arts Complex. The early 1960 library and







Phases II began in 1972. During this phase, Bentsen's
originality in spatial use seemed to tire. The fascinating play
of light and space achieved in his first complexes now gave way
to single structures. The Education Complex of '72 showed the
transition, wherein two rectangular boxes abut at right angles,
without closure or discernable contrast. Beginning with a new
University Center Building in '74, be produced single box
structures, harmonious in materials and facade-embellishments
with his first works, but monolithic and lacking any of his early
attention to spatial composition.
The campus during the 1970' s was a maze of wire fence,
bUlldozers, piles of brick and mUd. In rapid succession appeared
the Nursing Education Building (1975) , the Business
Administration (1975), Liberal Arts (1976) and Physical Plant
(1977) Buildings. The massive Learning Resource Center appeared
in '78 to house the Library and support facilities; a new
bookstore, and remodelling the original liberal arts building
into the math building and the old engineering into the physical
science building rounded out Phase II. Superintendency of the
physical plant was now a major undertaking and this work was ably
carried out under the direction of Louis De Vries, a trained
engineer and early graduate of the junior college.
The present campus was completed during the 1980' s after
Schilling's retirement and the Board of Regents' selection of a
new architect · The old library was expanded and converted for





related professions, inter-American affairs and mass
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sciences structure and a major addition to the physical education
complex completed for the time being the work begun a quarter
century earlier. Physically, the University became the major
investment and "economic" unit in the region; its plant
replacement value was estimated at over $70 million.
The building program was naturally accompanied by further
expansion in the curriculum degree program, faculty and student
support systems. At the close of the 1970' s, the University
offered the BA, BS, BBA, AAS, and masters of arts, science and
education, in a total of nearly 40 discipline areas. Programs in
community services, behavioral sciences, law enforcement, health-
communications were added, representing the first concerted
efforts to achieve interdisciplinary and area studies. A newly
expanded and integrated honors program had pioneered these
efforts. The graduate program had been approved in 1971 for the
award of Masters degrees in Biology, Education, History and
English. Thus, in that year Pan American College was granted the
university status.
staff and administration learned, especially by the 1970's,
to exploit the funding resources still pouring from the
bureaucracy of the now defunct Great Society years. The appeals
centered on aid to disadvantaged students, and their results were
mixed. A list of tutorial and special support groups blossomed
during these years, including the Projecto Esperanza, high school
equivalency program, college assistance migrant program, career
Essentially it gave ample verification of some of the common
impressions that students labored under financial, family and
cultural differences that made success at the college level
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opportunities program and the Hidalgo County Veterans outreach
Program. Special funds were then sought to monitor these support
groups and a whole new level of campus staff arose to carry out
these testing and evaluation functions. Most of them were housed
under a new Division of Student and University Affairs. A major
grant from the Advanced Institutional Development Program, a
division of HEW, was received in 1976 to support a study of the
University's success with its programs, and to fund the
development of more effective bUdgeting, planning and evaluation
system.
One product of the monitoring effort was a report entitled
"The Pan American University Follow-Up study: 1966-1974," a
massive complication of statistics documenting the background,
economic and educational status of the institution's students.
especially difficult. The study, coordinated by the future Vice
President for business affairs was and remains the only
systematic effort to track the careers and opinions of former
students and graduates.
Although the Follow Up Study underwrote many common
assumptions, it did reveal some disturbing indications. An
important opinion index, for example, revealed that while about
d t were "satl'sfied with the education they2/3's of gra ua es
received at Pan American University," over 37% agreed that "there
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was too little emphasis on the quality of education." This
figure, approaching 2/5's of respondents, represented an alarming
doubt cast on the educational program.
This issue was no news, however. We have seen this concern
brewing in the 1950's, bUbbling up in at least one resignation in
1956. The faculty-prepared Self Study Reports of '64, 174 and
'84 all agonize over the point. The grade distributions at both
University-wide level, and at the freshman level were
consistently and significantly skewed to the "left" of normal
curves and of the national averages on standardized tests. In
1964, the Report called for a study to determine if the "quality
of our entering students, based on ACT tests, justifies our grade
distribution over the past five years showing Pan American
College students 'above average'." In 1974, 58% of the faculty,
whose power to grade is well-nigh sovereign, nevertheless agreed
that academic standards were too low. The 1984 report reiterated
the "general feeling that the University was allowing some
students to graduate without adequate college-level abilities in
basic skills necessary for life-long learning." Finally, the
imposition in the 1980's upon state institutions of standardized
pre-and post-testing, in the area of education majors, affirmed
that the worst fears, oat least in this curriculum area,· were well
founded.
President Schilling was ill-equipped to confront these
concerns with usable insights. A singularly prosaic man
accustomed to physical growth measures, he relied on a
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comparatively high salary schedule to attract a good faculty,
which would then improve the institution's performance. The
credentials and expertise of the faculty did indeed deepen during
these years, but these were the very people who consistently
expressed dissatisfaction with the intellectual level of the
University.
There were pUblic incidents during the 1960 and 70's which
exposed these conditions. None brought more pUblicity than the
several efforts during the mid-70's to attempt once again to
expand the legal status of the institution. Explorations began
first with overtures to Texas A & I University to merge into a
South Texas System. Spurned rUdely by Legislative Houses
rejection, Schilling, supported by some Regents and outside
supporters, launched a plan to achieve merger with the University
of Texas system. Board Chairman Morris Atlas and Ruben Cardenas
led a contingent of witnesses to Austin in spring 1975 to testify
and plead the appeal. In what Schilling considered his one great
failure, the proposal lost, outgunned by the aroused and perhaps
jealous supporters of the A & I school.
The significance of these efforts was not always clear.
Expansionism, whether political and territorial, or economic,
social or institutional, had for centuries been a trademark of
American development. Invariably, however, behind the rhetoric
of pioneering courage and intrepid heroism lay a deeper reality
of problems left unsolved. The record of the expanding frontier,









successive blunders. It carried the illusion of wiping the slate
clean.
We have seen a miniature replica of this pattern in the
history of the Edinburg institution. The first modest appearance
occurred in 1930, in the midst of depression, scandal and
resignation of the president, when a suggestion was raised in a
Trustees' meeting that efforts be made to seek junior affiliation
with a large university such as Texas A & M. The lure was always
there, and indeed survives into the 1980's, when, by now, the
University has itself become the recipient of a merger proposal,
as in the case of a locally-organized lay school.
What may have been the seeds of a deepening maturity during
the expansion effort in the 70's was, incredibly, revealed among
students. While Schilling attempted to bulldoze the proposal
onto the faculty in a meeting that for sheer and grotesque
intimidation remains fixed in the minds of many, student leaders
circulated a petition opposing the idea and won almost 3,000
signatures. In the school paper editorials and interviews in
rallies and to the press, they asked for explanations and
persuasions. Receiving none, they denounced the effort as a
personal power trip and heatedly although unfairly charged
Schilling with disregard for the interests of the University.
students spokesmen were joined publ.LcLy by an Edinburg City
Commissioner, the past president of the Alumni Association and
the increasingly irked editor of the local paper. Altogether it









standpoint of the expansionist mentality, represented a
reprehensible challenge to constituted authority. Thus
Schilling, hired in the first place by crusading expansionists,
was hopelessly unprepared for this kind of confrontation.
Addressing the Edinburg Rotary Club in May 1975, he contended
that to bypass the opportunity to share the wealth and power of
the University of Texas system would be "criminal" and that all
those opposed to the merger should be put in jail. In a May 13th
press conference, the Student Government president called for
Schilling's resignation.
What is arresting here is that a handful of student leaders
called the bluff on the complacent assumptions of expansionism.
The real and lasting point was not the call for resignation
(although this affair seemed to be Schilling's undoing) but
rather the implication, insinuated during weeks of controversy,




problems, but also the opportunities to solve them. No new
walls! was the conclusion.
It seems inescapable that an intangible quality was lacking,
a power of determined excellence issuing forth in persuasion.
Schilling's tenure, in the eyes of many, was an exercise in
brutalized bullying,· devoid of the exploration and sheer
collegiate enjoyment that in the end make sense of the whole
endeavor. A victim from the beginning of his tenure of an
unpleasant snobbery, Schilling knew and practiced two methods to
his ends: personal indebtedness and loyalty, or strong-arm
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bullying. He seemed constitutionally incapable or unwilling to
practice the arts of patient, logically-ordered persuasion. But
now, conditions swept on by him. It is not unusual in history,
but always haunting and sobering, to see a man's handiwork leave
him in its wake, and there is pathos as he returns to the
gestures and phrases that once produced thunder, but now, in the
end, merely echo in an emptying house.
The lessons of those troubled years were not lost on the
institution's new president, inaugurated in December 1981. Cut
from an entirely different cloth than his predecessor, l-iiguel
Nevarez announced a set of goals that seemed both modest and
profoundly difficult: to raises the academic standards to insure
excellence in liberal arts training; to maintain open admissions
while stressing "closed" exit; to emphasize retention; and to
cultivate collegiality as a means of decision-making. Heir to an
institution both highly solvent and physically capacious (an
undeniable legacy), program will require aNevarez'
resourcefulness and patience well beyond the years allotted to
any of its present participants.
within a year the new Administration announced the
University College division for all lower students and firmed up
the general education core curriculum; special freshman studies
were instituted for those incomlng students found to be
scholastically deficient. To support the university college
administration, the schools of social sciences, science-math, and








New financial explorations were in order. The tenuousness
of government funding was notorious. The Report of the Southern
Association Accreditation committee pointed out that by the
1980's, Campus fees yielded at most 7.44% of University revenues,
compared to a national average of 20.3%. Federal funding, on the
other hand, amounted to 20%, particularly in the form of student
assistance, whereas the national average was 10.8%.
The creation of a vice-presidency for Institutional
Development was a major response to these and other facts of
life. Institutional Advancement's job was to broaden the scope
of financial resources from private sources and to develop alumni
relations and pUblic relations in general.
There was much to overcome, but a latent swell of sympathy
and goodwill was evidenced by the mid 1980's in the trickle o~
bequests, gifts and trusts volunteered by private well-wishers.
In 1982, the Gulf oil Corporation approved a $400,000 grant to
underwrite program enhancement in the School of Business
Administration. This was the grant in thelargest private
institution's history. In terms of the inner struggle of the
University, however, this grant stood on a par with the handful
of books given the library in 1932.
These, then, were the conditions and constraints borne out
of the past. To review humble beginnings is a constant
invitation to renew acquaintance with the true mainsprings of our
journey. Could these conditions be exploited fruitfully? Could
the journey be fueled by intellectual excellence, generosity of
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spirit, and a measure of humor? The answers to these questions
will guide the University, as it moves toward it second century.
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Note on Sources
This history has been traced largely in sources housed in
the University Archival Collection. These sources include
private and public letters, reports, minutes, announcements, news
items, memoranda and reminiscences. The Rio Grande Historical
Collections, also housed in the University Library, contains oral
history interviews and other printed material bearing on the
subject.
